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RESUMEN 
 
Palabras Claves: Escritura, escritura creativa, aprendizaje cooperativo, 
interacción y autonomía.   
 
 El objetivo principal del presente proyecto de aula se enfoca en 
promover la habilidad de escritura en dos grupos de estudiantes de quinto de 
primaria del instituto técnico superior en la ciudad de Pereira,  a través de la 
implementación de la escritura creativa utilizando actividades basadas en 
aprendizaje cooperativo. El desarrollo del proyecto se orienta en la creación de 
historias en inglés las cuales tratan de incrementar los niveles de cooperación, 
interacción y  autonomía entre los estudiantes, suscitando a su vez el uso de la 
escritura como una práctica académica y expresiva. 
 
 Los resultados demostraron que el proyecto impactó positivamente a los 
estudiantes que participaron del mismo debido a que tuvieron la posibilidad de 
cambiar su perspectiva acerca de la escritura como una habilidad para crear 
textos. Además, los profesores que guiaron todo el proceso de ejecución y 
reflexión en este proyecto de aula lograron mejorar sus habilidades de enseñanza 
a la hora de promover las habilidades de lectura y escritura tomando como marco 
teórico el uso de actividades basadas en aprendizaje cooperativo. 
 
 En conclusión, podemos decir que el desarrollo de este proyecto derivó 
en un proceso de intensa reflexión que permitió demostrar que las habilidades de 
lectura y escritura en inglés pueden ser promovidas a través de actividades que 
incluyen la creatividad humana y la cooperación como elementos que desatan 
fácilmente la imaginación dentro del contexto educativo colombiano. 
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ABSTRACT 
 
Keywords: writing, creative writing, cooperative learning, interaction and 
autonomy. 
 
The main objective of this classroom project focuses on promoting the 
writing ability in two groups of fifth-graders at the Instituto Técnico Superior in the 
city of Pereira, throughout the implementation of creative writing using cooperative 
learning activities. The development of this project addresses the creation of 
stories in the English language which attempted to enhance levels of cooperation, 
interaction, and autonomy among learners in order to prompt the use of writing as 
an academical and expressive practice.  
 
The results proved that the project had a positive impact on the students 
who were part of it due to the fact that they had the opportunity to change their 
perspective of writing as an ability to create texts. Furthermore, the teachers who 
guided the process of execution and reflection in this classroom project were able 
to enhance their teaching skills when it comes to encouraging abilities such as 
writing and reading having as a theoretical framework the use of cooperative 
learning activities.  
 
In conclusion, we can state that the development of this project derived in a 
process of intensive reflection that allowed to demonstrate that the abilities of 
writing and reading in English are possible to be boosted; all this through activities 
that involve creativity and cooperation as elements that unlock imagination within 
the Colombian educational context.  
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1. JUSTIFICATION 
 
Learning to write is not only an ability learned to satisfy cognitive demands 
in the classroom; it is as well, an ability that involves several objectives that derive 
on  satisfying a product that fulfills all the demands of the writing tasks proposed in 
the classroom. Olive and Castro (2008) state that writing is a planning and 
cognitive process that also requires a set of rhetorical goals in order to satisfy the 
demands that the tasks propose.   
The contribution given by this author shows that writing is a consecutive 
process of planning and structuration that includes the development of a set of 
cognitive skills in order to accomplish writing tasks. Despite of the fact that writing 
presents multiple theories related to cognitive processes of learning, the 
implementation of creative writing as an area of writing has the main objective of 
providing another perspective of writing as an ability to create and use the 
imagination in the classroom so as to produce a final outcome which, regarding 
this project, is a narrative story. Certainly, Morley (2007) suggests that the use of 
story making and fiction are potential resources that can be applied in order to shift 
the cognitive structure of writing into a creative ability. In other words, the narrative 
structure of the fictional stories can be used as a learning resource in order to 
enhance learners’ creativity in the classroom in terms of writing; in that way, it is 
possible to comprehend how to use writing from a cognitive and a creative 
perspective. According to this, it is important to highlight that writing has been one 
of the most underestimated language skills in the schools on the grounds that this 
ability is taught like a methodological component for the development of exercises 
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based on transcription from the textbooks as it is stated by Caldera (2003). That is 
to say that writing is a skill which is taught throughout traditional teaching 
methodologies in the language classroom. 
A previous analysis based on the learning experiences of the pre-service 
teachers showed that writing has been considered as one of the most neglected 
language learning skills in the Colombian educational context in view of the fact 
that it is difficult to be instructed by the lack of effective teaching strategies and 
materials in order to make writing a dynamic process instead of a passive learning 
skill, as it is stated by Mondragon, Beltrán and Maldonado (2007).  
In order to change the teachers’ and students’ perspective towards writing 
as an ability used to accomplish only cognitive goals and the repetition of the 
semantic structure of the language, with this classroom project the pre-service 
teachers intended to implement some innovative activities based on cooperative 
learning in order to make writing a more dynamic process.  
The application of creative writing involves the design and the use of 
specific exercises and activities which will be emphasized on the production of a 
narrative outcome; this will change the perspective of the students towards the 
acquisition and the traditional development of writing as a productive skill; in the 
same way, this project will consider the use of a cooperative learning approach 
which enhances cooperation and contributes to complete the final task in a creative 
environment inside the classroom. To set this idea clear, Murdoch and Wilson 
(2004) claim that a cooperative learning approach in the classroom rises 
awareness in the students about the importance of working together to carry out 
responsibilities and assume active roles in group work; that is to say, the use of 
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this approach highlights the significance and revitalizes the concepts of solidarity in 
the classroom as well as good communication and interaction in team work which 
is one of the values that  would be promoted with this innovative proposal.  
There are several benefits that this project has for pre-service teachers who 
conducted it and the students who were the participants. Firstly, the professional 
skill was highlighted and increased in a vast way through having contact with the 
field of study. Secondly, it provided the opportunity to increase the classroom 
management abilities that teachers require in their teaching process such as time 
management and grouping and, thirdly, it allowed to change the teachers’ 
perspective regarding writing as a mere cognitive activity.  
On the other hand, students improved their levels of interaction, cooperation 
and how to write a narrative text in an innovative way. As well, they took advantage 
of their own learning strategies based on cooperative learning that commits them 
toward the successfulness of this project.  
The classroom proposal that was guided was innovative in the regional 
context since it involved writing creatively; learners used strategies involving 
cooperative learning which gave them the opportunity to see writing from a 
different perspective. Furthermore, this project promoted learners’ creativeness 
and imagination throughout stories in which they could apply their abilities to write 
in an enjoyable way.  
As learners, the pre-service teachers experienced that during classroom 
work learners are mostly focused on competition. Consequently, the pre-service 
teachers looked forward to have learners working cooperatively as a whole instead 
of being competitors. With the development of the project it was expected to have 
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a positive impact on theories regarding the writing skill and cooperative learning; 
besides, it is necessary to exalt that the results depended on the motivation that 
students had toward working cooperatively.  
The implementation of creative writing based on cooperative learning was a 
project that provided multiple perspectives from learning and teaching so as to 
conceive creativity and writing as two abilities that fostered motivation and 
curiosity; in fact, this idea was effective using cooperative  learning, which 
facilitated achieving some of the objectives proposed in the project; consequently, 
it is important to point out that the time given for the development of the proposal 
and the target population were essential; for that reason, this intervention took one 
semester at the Técnico Superior  which is  a public school from Pereira. The 
participants involved in the development of this project were two groups of fifth 
grade students. The first one was a group of 22 students in an average of 10-11 
years old; on the other hand, the second group had 37 students in an average of 
10-11 years old; both groups were directed by two in-service teachers of the school 
and the pre-service teachers provided by the Universidad Tecnológica de Pereira. 
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2. OBJECTIVES 
 
General Objective 
- To promote students’ writing skill through the implementation of creative writing 
and activites based on cooperative learning. 
 
Specific Objectives 
- To implement creative writing throughout activities based on cooperative 
learning. 
- To employ cooperative learning to promote interaction and mutual support 
among learners. 
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3. CONCEPTUAL FRAMEWORK 
 
In this conceptual framework it is intended to define key concepts, and some 
of the issues that have emerged in this project which are related to the areas of 
writing, creative writing, writing in the EFL and cooperative learning.   
Writing will be developed as a productive skill that is based on the 
interpretation of symbols through human conventions and cognitive processes 
inherent to all humans. The authors that will be considered for this construct are 
Schmandt-Besserat and Erard (2008), Olson (2009), Bunting (2003). They all 
propose theories about writing as a socio-cultural endeavor that involves cognitive 
processes which lead to the interpretation of different structures that combine 
symbols such as syllables, signs, amongst others. Writing is closely related to the 
second concept that is part of this project which is creative writing. 
Creative writing is going to be defined within an area of teaching writing as 
the ability to produce an imaginative, original literary composition that can be 
applied to a very wide range of writing genres such as novels, poems and tales. 
Morley (2007) proposes that creative writing requires fictional elements that 
contributes to create stories. Regarding creativity in writing, Diaz (2008) states that 
it allows learners to feel the necessity to create in order to support the demands of 
a written task. 
The concept of writing in EFL will be defined as a theoretical conception 
which proposes that learning to write in an EFL context is different from learning to 
write on an ESL context on the grounds that the use of the linguistic elements of 
the foreign language (FL) changes at the moment of creating a written production.  
14 
  
Melgarejo (2010) argues that writing in a foreign language becomes a more 
complex language production given the fact that it requires composition skills and a 
mastery of rhetorical patterns in the foreign language which are different from the 
ones of the mother tongue. Therefore, it will be explained how writing in the EFL 
could be encouraged throughout the use of creative writing in order to change 
student’s perspectives about English as a foreign language. Dougherty (2008) 
arguments that learners are able to be better users of English as a foreign 
language when they have the opportunity to manipulate the language through 
imagination and creative writing; this means that, learners are able to use creative 
writing as a learning resource in the EFL context. 
As it has been introduced the theoretical conceptions of writing in the EFL, it 
will now be considered cooperative learning since it is the last component for the 
development of this project. Cooperative learning is a learning approach based on 
cooperation; that means that, students work together in small groups in order to 
complete tasks collectively. In the development of a cooperative learning approach, 
learners are responsible for their learning; besides, they take advantage of social 
interaction to monitor their learning process as it is proposed by McCafferty, 
Jacobs and Iddings (2006). Consequently, it will be explained the difference that 
exists between cooperative and collaborative learning based on the ideas 
proposed by Dooly (2008) since there is a misunderstanding of the two concepts. 
Finally, some cooperative learning activities such as jigsaw, think-pair share, three-
step interview, round robin, three-minute review, number heads, talking chips and 
write around are going to be used in order to develop this classroom project. The 
previous activities are based on ideas by Mandal (2011).  
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The two concepts here mentioned are going to be exposed from different 
author’s perspectives and the reflection process of the results of the 
implementation in order to show the importance of the constructs in relation to the 
development of this classroom project and to have a strong support based on 
theoretical background.    
Writing  
The first definition to be covered is the one that addresses the term of 
writing. Writing is a productive skill that involves the cognitive, socio-cultural, 
pragmatic, and linguistic dimensions of the language. It is usually present at the 
end of a receptive process based on reading which provides learners with the 
model of what they are asked to write; that means that, writing is triggered by 
reading instruction and contextualization. According to Schmandt-Besserat and 
Erard (2008) writing is defined as set of graphic signs that represent the units of a 
specific language. These specific units are expressed as individual sounds, parts 
of words, syllables or as a combination of the three; this combination is achievable 
throughout social customs and the cognitive human system. In other words, writing 
is a representational structure that embraces the use of different groups of symbols 
and signs which are part of the human language; furthermore, writing puts together 
the uses of the cognitive part of the brain and the specific units of the language in 
order to achieve a communicative goal. Paradigmatically, Olson (2009) proposes 
that writing is the representation of the speech which includes symbols created by 
humans in other to communicate with each other and express themselves. That 
means that, writing is a human and communicative tool that humans have been 
using with the purpose of establishing interpersonal and intrapersonal 
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relationships. According to Bunting (2003) writing is a process that involves 
thinking and meaning; as a matter of fact, it is one of the four competences of the 
language that enables the use of language as a device whereby people construct 
meaning as a socio-cultural expression. 
Writing in EFL 
Writing in EFL is considered as one of the major challenges in teaching and 
learning English as a foreign language given the fact that writing is a complex 
process that requires the development of composition skills in a language which is 
different from the mother tongue. According to this statement, Melgarejo (2010) 
proposes that teaching writing in the EFL classroom has been one of the major 
difficulties given the fact that the lack of writing practice in the mother tongue 
affects the development of composition skills which are necessary in order to write 
in the target language. From this perspective, the author proposes that writing in 
EFL is a challenge for teachers given the fact that the lack of practice of this skill in 
the mother tongue is essential so as to develop composition skills that learners 
need to use at the moment of writing in a foreign language; on the other hand, the 
author suggests that the use of engaging activities to teach writing is a possibility to 
develop the composition skills necessaries in order to start writing in the EFL 
classroom.  
This is the reason why, Dougherty (2008) arguments that learners would be 
able to be better users of writing in the foreign language whenever they have the 
opportunity to manipulate the target language in different tasks that involves the 
implementation  of creative writing as learning and practice writing activities. This 
means that, the use of creative writing activities in the EFL classroom promotes 
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learners’ interaction with the target language; as well, it fosters the practice of 
writing in the EFL classroom. 
Creative writing 
The use of creative writing implicates to change the perspective of writing as 
a cognitive skill that is used in the classroom for academic purposes; that means 
that creative writing is an area of writing that is focused on inventing and creating 
stories using multiple resources that allows  the students to structure a narrative 
story; this is the reason why  Morley (2007) declares that creative writing allows the 
use of story making and fiction; these are considered as effective resources for the 
structuration of a narrative outcome. The main objective is to induce the student to 
invent and create a new vision of reality through fantasy; this implicates that the 
use of literary resources in the classroom such as stories, fables, and tales are 
strong elements that support the students to create their own literary production. 
From the author’s perspective, the use of fictional literature in the classroom 
provides an engaging environment that invites learners to create stories; 
consequently, there is a need to generate a rapport which ensures a classroom 
with an atmosphere that encourages learners to write using literary resources.  
A different perspective about creative writing by Diaz (2008), reports that the 
main benefit of the application of this area is the induction of the necessity in the 
student to satisfy the demands of the classroom activities by taking advantage of 
the ability to invent without necessarily following a written pattern. In other words, 
learners are able to use the language to transmit a message without necessarily 
following rules of grammar.  
Another of the benefits of creative writing, is the use of different writing 
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strategies and activities that learners are able to apply and develop in order to 
evaluate their own learning process; in fact, Mandal (2011) suggests that, through 
the use of creative writing, learners have the opportunity to use activities such as 
brainstorming, jigsaw, think- pair share among others, as writing strategies to  
evaluate their own progress and demonstrate more confidence toward writing; 
furthermore, it gives them the opportunity to work cooperatively through the 
implementation of cooperative learning.  
Although the implementation of creative writing and cooperative learning 
provides benefits in order to enhance writing, this classroom project must not avoid 
the development of thinking skills as important elements that contribute to the 
acquisition of composition skills in the foreign language so as to achieve the 
stimulation of creative thinking. In order to support this argument, the new revised 
Bloom’s taxonomy proposes creative thinking as the last category in the 
development of the processes of generating, planning and production of an original 
creation. According to this, Anderson and krathwohl (2001) propose in the new 
revised bloom’s taxonomy that:  
“Creating involves putting elements together to form a coherent or functional 
whole; reorganizing elements into a new pattern or structure through 
generating, planning, or producing.” Anderson & Krathwohl, 2001, pp. 67-
68. 
Taking the theoretical contributions provided by Anderson and Krathwohl 
(2001) in the new revised bloom’s taxonomy about creative thinking as the last 
category of thinking, the concept of creative writing was one of the main basis for 
the implementation of this classroom project on the grounds that the leading task is 
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centered on the creation of an original cooperative story in the classroom by using 
creative writing and taking maximum advantage of learners’ abilities through 
cooperative learning. 
Cooperative Learning 
In order to develop the concept of cooperative learning, it is necessary to 
highlight that cooperative and collaborative learning are two different concepts. 
Dooly (2008) explains the difference between them. The author states in both, that 
people work together toward a common goal; however, the distinction roots in the 
fact that collaborative learning focuses more on autonomy and responsibility; 
whereas cooperative learning needs more of the guidance of a leader who is 
basically the teacher in the classroom. That is to say, collaborative learning is only 
possible when the learners' level is highly advanced and they are aware of their 
learning process. In addition, Dooly (2008) proposes that collaborative learning is a 
more complex process since it implicates a reciprocal procedure in which teachers 
will not become in learners and learners will not become in teachers; in other 
words, the teachers have something to learn from learners and viceversa. In the 
same way, learners help each other to comprehend a topic being studied. On the 
contrary, cooperative learning only addresses a process in which learners commit 
themselves to reach an objective that conveys benefits to everyone.  This means 
that cooperative learning is successful whether every single person making part of 
it participates actively and assumes the roles and activities as they are expected, 
but students need to be responsible for their own learning.  
One of the most important aspects of cooperative learning is the fact that it 
relates to a social dimension of learning. To illustrate this point, McCafferty, Jacobs 
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and Iddings (2006) define cooperative learning as a process which intends to take 
maximum advantage of students’ social interaction with one another when they 
work in groups. In other words, cooperative learning focuses mainly on 
communication and social relations. This suggests that cooperation is developed 
within a social framework that enables learners to communicate and interact with 
each other along the process. Namely, the use of cooperative learning for the 
development of this classroom proposal will require the implementation of specific 
cooperative learning activities. 
Mandal (2011) proposes that cooperative learning is successful whenever the 
teacher implement activities and exercises that engage students to improve their 
understanding of a subject as well as to establish an interactional process; that is 
to say that cooperative learning provides learners with opportunities to interact 
using different activities which seek to promote understanding and interaction; 
these activities which make part of this project are namely jigsaw, think-pair share, 
round robin, three-minute review, and write around. (Mandal 2011)   
1. Cooperative learning activities  
The following section contains the description of the cooperative learning 
activities based on the theoretical contributions provided by Mandal (2011) that 
were utilized for the implementation of this classroom project. 
1.0 Jigsaw 
This exercise enables learners to work in groups. Students are given some 
sentences which are scrambled; and then, they must organize the sentences within 
their groups. Following, one group member is selected as a representative. All 
representatives work together and tell the whole class the main outcomes that they 
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have gathered.  
1.1 Think-pair share 
Learners are asked to work with a classmate. They are given a topic which 
they are required to analyze and share with each other; consequently, students are 
asked to expose their thoughts about the topic given with the rest of the group; 
throughout this activity, learners have the opportunity to compare and contrast their 
ideas. 
1.2 Round robin 
Learners make a circle. They are given a topic to think about. They start 
saying the first idea that comes to their minds; the purpose is to brainstorm and 
share thoughts about one single topic. 
1.3 Three-minute review 
In groups, learners are explained one single topic. Afterwards, they have a 
discussion regarding the subject given; consequently, they are asked to stop and 
review what has been said for three minutes and then share with the group. 
 1.4 Write around 
Learners work in groups. They are given the beginning of a story (could be a 
sentence). They have to write their ideas for how the story should continue and 
pass the paper around for the other groups to write their ideas and continue with 
the story. 
 For the future development of this classroom project, it will be taken into 
account all of the conceptions previously stated.  Cooperative learning will be 
regarded as a social learning process in which the people involved is responsible 
for their duties and commit themselves so as to reach the final objective under 
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supervision of the trainee teachers while they use the set of cooperative learning 
strategies mentioned before. 
As a way of conclusion the three constructs mentioned above are the main 
theoretical basis for the development of this classroom project; moreover, those 
concepts are supported with different authors who had guided multiple research 
processes in the areas of writing, learning strategies and cooperative learning. In 
the classroom project of implementing creative writing skills through activities 
based on cooperative learning the constructs of writing, creative writing and 
cooperative learning are going to be covered from the contributions of the last 
author in each concept: Writing will be exposed from Mandal (2011) who states 
that writing requires constant repetition and innovation in order to get more 
confidence and develop creativity.  
The use of a creative writing as an area of teaching writing is the strategic 
lineament in this project inasmuch as the main cooperative and written task is 
focused on the invention of a story written by groups of learners.  
Finally, the last concept of the project will be explored from Dooly (2008) who 
suggests a significant definition of cooperative learning in which learners need the 
guidance of a leader. This definition of the concept of cooperative learning which 
was provided by Dooly (2008) will be another of the main basis for our classroom 
project since it is concerned with learners working together toward a shared goal. 
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4. LITERATURE REVIEW 
 
The following section embraces some pertinent studies related to the areas 
of:  the writing skill, creative writing in the EFL context and cooperative learning. 
The writing skill 
Writing is being understood as a productive skill that embraces a set of 
different processes in the cognitive, socio-cultural, pragmatic, and linguistic 
dimensions of the human language. According to this, prominent researches such 
as Bunting (2003) Aldana (2005), Dougherty and Dougherty,  (2008) Mandal 
(2009), Vazir and Ismail (2009), among others, have proposed and demonstrated 
how the writing skill can be fostered and improved in an EFL classroom by using 
creative writing and cooperative learning as  teaching and instructional medias.  
Writing is one of the most recursive communicative medias that human 
beings have been using in order to establish processes of interpersonal and 
intrapersonal communication; as a matter of fact, the writing skill gives learners of 
an EFL context the opportunity to share and influence ideas, opinions and thoughts 
with others as a tool that contributes to the development of literary creativity; 
however, the writing skill is also a process that requires teaching, encouragement 
and motivation. According to Bunting (2003) the writing skill is developed 
throughout a process that involves thinking and meaning in order to produce a 
written outcome; in fact, a written production needs to pass through different 
stages that requires the encouragement of the teacher.  
Teaching the writing skill as a process requires motivation and support for 
learners to explore the use of the language in the production of an original text. 
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Aldana (2005) explains that the implementation of stages (pre-writing, planning and 
drafting) in the design of specific writing tasks such as descriptions and stories, 
produces positive results on the grounds that learners have the opportunity to take 
responsibility of their own texts; as well as, they are able to manipulate basic 
linguistic and grammatical structures of a second language at the moment of 
writing. 
Creative writing in EFL context  
Although teaching the writing skill requires the design of stages that allow 
the exploration of the language throughout written productions, learners are not 
used to writing using a second language; in addition, they are not able to be 
spontaneous at the moment of writing a text; as well as, the material used to 
promote writing is not the appropriate. According to this, Morley (2007) explains 
that the use of literary resources such as fictional stories promote motivation to 
enhance the writing skill in the classroom. In concurs with the previous statement, 
Morley (2007) proposes creative writing as an area of teaching writing that allows 
to take advantage of fantastic elements in narrative texts in order to create an 
original written production using fiction and story making. 
The use of creative writing as an area of teaching writing is a useful element 
to engage and promote literary creativity in the EFL classroom. Dougherty and 
Dougherty (2008) carried out a study with a group of students of a primary school 
in Bangladesh which was designed to implement a set of lessons and activities 
based on creative writing taking into account learner’s socio-cultural background. 
The development of the research aimed at the implementation of lessons and 
activities such as storytelling, graphic organization, descriptions, and short 
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dialogues which were based on reading contextualization and short written 
productions.  
Dougherty (2008) found that creative writing encouraged leaners to think in 
English inasmuch as they had the possibility to manipulate the language in order to 
solve different writing activities that allowed them to create their own written 
productions; furthermore, the researchers established that the implementation of 
creative writing lessons had a positive impact on learner’s motivation towards 
writing in a second language given the fact that they were able to use the second 
language orally in order to represent their written productions. 
The most important factor of the implementation of creative writing in the 
EFL classroom is the design of the lessons and the activities given the fact that 
they encourage learners to use the writing skill as a tool to construct an original 
written production taking advantage of the language and imagination.  
That is the reason why Harmer (2004) argues that creative writing requires 
the implementation of “imaginative tasks” such as writing stories. According to this, 
Vazir and Ismail (2009) states that creative writing is achievable whenever the 
learning environment fosters imagination; furthermore, the implementation of 
creative writing lessons, activities and tasks in which learners have confidence 
toward their writing practice.  
Cooperative learning 
Enhancing the writing skill by taking advantage of creative writing to 
encourage learners to produce a written outcome in English is effective, since they 
have the possibility to interact and share ideas throughout cooperation so as to 
develop a text that reflects their progress. As a matter of fact, the implementation 
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of cooperative learning with the use of creative writing promotes an appropriate 
environment of interaction between writers and texts that facilitates the writing 
process. According to this argument, Aldana (2005) argues that cooperative 
learning in connection with creative writing provides learners with the appropriate 
environment to write a text given the fact that they have the opportunity to interact 
and share ideas and information that contributes with the improvement of a written 
production taking advantage of cooperation. 
Aldana (2005) conducted an investigation with a group of 40 students of 
ninth grade in a public Colombian school that was aimed to develop a sequence of 
writing activities in the classroom organized in three stages: pre-writing, planning 
and drafting implementing cooperative learning. The researcher found that 
Cooperative learning promoted language improvement in the classroom on the 
grounds that anxiety was reduced and positive results encouraged learners to write 
actively; however, it required time; as well as, good strategies and techniques in 
order to engage learners and promote a good learning environment. 
According to this, Mandal (2011) declares that cooperative learning as an 
instructional strategy requires the variation of a set of different strategies and 
activities to promote competition and interaction for student’s learning; furthermore, 
the author proposed that the implementation of cooperative learning as an 
instructional strategy provides positive results for the improvement of the writing 
skill given the fact that learners have the possibility to write, rewrite, and evaluate 
what they have written throughout classmate’s cooperation.  
Although the author highlights the benefits of implementing cooperative 
learning by using strategies and activities that encourage learners to improve the 
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writing skill, the researcher suggests that the implementation of cooperative 
learning “strategies” as instructional activities are difficult to put into practice given 
the fact that the context requires long periods of time in order to assimilate learners 
and promote team work. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
28 
  
5. METHODOLOGY 
Implementation 
This classroom project was carried out with a group of 22 primary students 
of fifth grade and a second group of 37 students of the same grade at the “Instituto 
Técnico Superior” in Pereira. The English program at the school was guided 
according to the “Estándares Básicos de Competencias”; that means that, the 
school was being guided by communicative principles in language teaching 
established by the national government; on the other hand, the in-service teachers 
were the main directors of the groups, and they were in charge of all the different 
academical subjects in the groups that they directed. 
The pre-service teachers were able to notice that the institution had 
appropriate pedagogical resources such as television, DVD players, video beams 
and laptops in order to guide dynamic lessons and motivate students to learn 
English. 
In the school, English was taught two hours per week on Monday and 
Thursday. The first group attended the English classes on Mondays and Thursdays 
from 9:50 to 10:45 AM; while, the second group attended on Mondays from 9:50 to 
10:45 am and on Thursdays from 9:00 to 9:50 am.  
Participants  
This classroom project was carried out with two groups of students of fifth 
grade in an average of 10 and 11 years old. The first group had 22 students (one 
female and twenty-one males), the second group had 9 students (9 female and 26 
male). 
Their English level was A1. The learners showed clear interest in the 
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English class and were always willing to participate; furthermore, learners had an 
active role from the beginning of the process.  
On the other hand, the lessons were guided by two  pre-service teachers  
who had  a  dual  role  of  language  facilitators  and observers as  participants  in  
order  to  see learners’ reactions towards the lessons. According to this, Yin (2003) 
defines participant-observer as a person who is skilled enough to participate in 
group-work and observe the process that is being conducted at the same time.  
Furthermore, a third observer, who was in charge of registering the 
procedures of the lessons and the implementation of activities throughout video 
recordings, was included.  
The classroom project of implementing creative writing through activities 
based on cooperative learning was organized in a didactic sequence, which was 
defined as a procedure of consecutive operational stages that required the 
development of different written activities to achieve, the production and the 
organization of narrative texts. Regarding to the conception of a didactic sequence, 
Hocevar (2007) proposes that the use of didactic sequences  in the production of 
narrative texts is an effective process for the composition of coherent written 
productions in view of the fact that the students have the possibility to address  the 
purpose of the text as they prefer; therefore, they are able to achieve a set of 
different  communicative objectives such as expressing feelings and emotions or 
innovating and creating a new perspective of reality.  
This means that the use of a didactic sequence in the implementation of 
creative writing skills triggers the ability to write narrative texts to create realities 
based on the student’s imagination; however, it is important to state that this was 
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an objective that could not be achieved without an appropriate planning. Hocevar 
(2007) proposes that the use of didactic sequences in the development of writing 
skills and narrative texts requires to enrich the written tasks in order to engage 
learners. This is the reason why the process is divided in four stages: read before 
write (this stage is divided in: reading contextualization and writing on 
reading), talk to write, writing together and let’s write with a classmate (the 
activities previously mentioned will be developed within the four stages (see pages 
27 and 28). 
We selected this didactic sequence proposed by Hocevar (2008) so as to 
develop our classroom project given the fact that we intended to integrate the 
didactic sequence to the implementation of creative writing skills through the use of 
strategies based on cooperative learning, the next section will expose the 
sequence that we intended to follow in order to implement our classroom project 
considering the activities based on cooperative learning proposed by Mandal 
(2011): 
1st stage read before write  
During this first stage the students were contextualized with writing by reading 
first in view of the fact that reading allows to know the purpose of the texts; as well 
as some other elements such as the main characters and the most relevant 
events. In order to achieve this, one fill in the gaps activity was implemented in 
order to contextualize and analyze a text so as to write about it.  
1.1 Reading contextualization 
During this sub-stage, learners worked on the vocabulary of the text and the 
comprehension of it. Learners had to make groups and study the material in order 
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to look for the vocabulary of the story, by using digital dictionaries on their mobile 
phones under teacher’s supervision and asking questions to the teacher. During 
this sub-stage, the cooperative learning activity jigsaw was used. For instance, 
learners were given a story in different parts written on small pieces of paper. 
Some of them were repeated so that they had to organize the story; therefore, they 
had to go to the other groups and find the parts that they were missing. 
Next, students were elicited in order to know details about the text related to 
the ambience of the story; however, the main objective of this activity was to seek 
for comprehension and contextualize learners with the story. 
1.2 Writing on reading  
In this third stage, students were asked to create a written replica of a story 
previously told by the facilitator; and then, they wrote the events of the story in 
short sentences by filling some gaps of the story. In order to facilitate this activity 
the think-pair share was a meaningful cooperative learning strategy inasmuch as 
learners had the opportunity to share their ideas about the organization of the 
story. 
2nd stage talk to write 
The teacher and the students exchanged ideas about some aspects of how to 
start with the text and the purpose of it; however, if the students did not  have any 
ideas, the teacher recommended some stories that students could read in order to 
know more about the characters, the context and the events of the stories. This 
activity was more meaningful when the round robin strategy was used; this was 
another cooperative learning strategy that was implemented in this classroom 
proposal. Learners made a circle and they were given a topic to think about; 
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afterwards they started to write any kind of idea that came to their mind; the 
purpose of this strategy was to share thoughts about a topic and use those ideas to 
start creating their own story. 
3rd stage writing together  
During this stage of the didactic sequence, the teacher organized a dictation 
of a short story, which was distributed in different groups; however, the story was 
disorganized in different pieces that learners had to search. To complete this 
activity, the three minute review cooperative learning strategy was used as a 
learning tool given the fact that learners were organized in couples so as to think 
about the correct order of the story and write another invented story based on the 
previous example. 
4rth stage let’s write with a classmate 
This was the final stage of the sequence since the students had to write a 
narrative story cooperatively; besides, learners were exposed to the advantages 
and disadvantages of working cooperatively; for this reason, we used the write 
around cooperative learning strategy inasmuch as this technique required the 
organization of groups of work with the constant advisory of the teacher.  
In this stage learners were given the beginning of a story ( a sentence), then they 
had to write their ideas of how the story should continue and they had to pass the 
paper around to allow other students to write on the paper their ideas and continue 
the story following the narrative sequence of the story. 
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6. INSTRUCTIONAL DESIGN 
 
 This project was implemented five times, once a week. The classes lasted 
for about fifty-five minutes each. According to this, learners were contextualized 
and engaged with previous information, which was related to the story that was 
going to be read; this contextualization was done throughout the use of physical 
images and slides in Power Point presentations which included vocabulary and 
keywords. Consequently, learners were elicited about the development and 
specific vocabulary of the story previously read. The pre-service teachers took 
advantage of fictional and children literature to engage the students to write 
creatively; besides, they used pictures, flashcards and video beam (See Appendix 
A). Regarding this, Paquette (2007) proposes that the use of story books and 
children’s literature raise a natural and creative environment that encourages 
student’s writing practices; this means that, the books pictured with images and 
children’s literature are effective tools to raise awareness about the importance of 
writing creatively and provide a motivational environment for reading and writing. 
According to the ideas proposed by this author, the pre-service teachers used 
children’s literature and fictional stories in order to show narrative structures and 
engage learners with the practices of reading and writing. 
Secondly, learners were provided with enough input before they started to 
produce. Finally, they worked in groups while cooperating with each other 
throughout some activities previously planned by the facilitators. (See Appendix B) 
(See Lesson plan appendix C) 
As the use of fictional stories and children literature were the first sources of 
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didactic material to be implemented in the project, most of the stories were written 
by the teachers so as to facilitate the processes of reading contextualization and 
creativity with the texts. (See Appendix D). 
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7. REFLECTION STAGE 
 
Learners evidenced high levels of motivation by the end of the 
implementation of the project. Cooperative learning strategies were effective since 
they aided learners to develop different writing tasks in which it was required for 
them to put into practice the topics developed during the classes. As an extra 
result, students acquired the capacity to share ideas while working together instead 
of doing it individually as they were already used to.  
7.1 Professional Development 
The following description covers the results and the implications that raised 
during the implementation of the project in terms professional growth, learners 
responses, and linguistic outcomes.  
Challenges 
The reflections carried out throughout the practicum process showed how 
learners felt more comfortable while they were working in small groups which did 
not exceed a limit of three students together. As learners gathered in groups of four 
or more people, it was evidenced some levels of misbehavior  which made it 
difficult  to carry out the lesson plans and the activities proposed in the class so as 
to have them read stories. According to this, the teacher diminished the amount of 
students in order to make them work together in small groups or couples; for 
instance, the teacher implemented a cooperative learning technique which is 
named “think-pair-share”, that consists in organizing couples to produce ideas 
about a certain topic while they share those ideas to develop a task by following 
the instructions of a leader. 
36 
  
The second challenge evidenced during the implementation of creative writing 
skills through activities based on cooperative learning was the arrangement of 
those groups for longs periods of time; for instance, when the teacher set the 
students in different groups of work, they started to distract themselves and were 
not able to cooperate totally due to the fact that they did not demonstrate an 
emotive attitude towards working with a different partner. In order to illustrate this 
point, the following is an abstract from the reflective journal of one of the pre-
service teachers: 
“One of the students said “Nooo, yo no me quiero hacer con Simón, déjeme 
hacer con cualquiera menos con él”. Other student said “Teacher, teacher, 
déjeme hacer con Yoseline, es que ella y yo somos muy buenas amiguitas 
y ella me ayuda más que las otras”.  
To support this idea, Harmer (2010) states that working in separate tables 
has its problems. Firstly, learners do not want to work for a long time with the same 
couple inasmuch as they prefer to change their colleagues constantly.  
There was an aspect that was challenging during the implementation, which 
was the use of technological devices as a result of the fact that problems raised at 
the moment of presenting them; by way of illustration, when the teacher had to 
project the slides in the TV, the HDMI cable did not work correctly; therefore, it was 
necessary to present the same slides using posters with colorful images in order to 
capture learners’ attention in the same way that the Power Point presentation 
would have done it. 
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7.2 Material Design and Implementation 
 
The material design was really colorful and interactive taking into account 
the students demands and needs. In some of the classes, learners developed 
activities of recognition; such as following a sequence of images and words about 
places that they already knew in their neighborhoods. To introduce the subject, the 
teacher began to present a set of printed images in order to elicit information about 
it. Taking advantage of previous knowledge concerning places and true cognates, 
such as: park, library, and bank, students associated the images and the words 
written so as to have a clear idea about the topic “Some Important Places in the 
Neighborhood”. The challenges regarding material design were related to the 
adaption of the stories and the resources. Firstly, the stories had to be created by 
the pre-service teachers given the fact that the literature resources found from 
sources such as internet and libraries did not fulfill learners’ demands and needs, 
or they were not appropriate for their language level. Secondly, the resources used 
for the adaptation of the stories were somehow expensive; for that reason, the 
teachers needed to create power point presentations for some stories. 
In order to create stories, students applied the brainstorming writing strategy  
wherein they had to create the physical description of a family, invent their names, 
and the place they lived in based on a worksheet given by the teacher. During this 
exercise, learners interchanged ideas by working in couples so as to create a final 
story with the guidance of the facilitator. (See Appendix E)  
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7.3 Lesson Planning and Implementation 
 
In terms of lesson planning, the teacher evidenced successful outcomes 
during the implementation process on accounts of the fact that the activities 
planned, their sequence and the stages of the lesson were aligned with the 
standards provided by the guia 22. To explain this, the facilitator bore in mind the 
requirements proposed in the standards and he obtained meaningful results from 
the students since they achieved the aims set by the lesson. As a way of 
illustration, in one of the classes, the teacher created and environment in which 
one story was contextualize in order to let learners feel comfortable and rise their 
levels of motivation. To illustrate this point, the teacher gave students a story in 
different parts written on small pieces of paper. In groups, they were asked to 
organize the story; therefore, they had to go to the other groups and find the parts 
that were missing. With this activity, they portrayed high levels of autonomy and felt 
very active working with their colleagues in each one of the stages of the activity 
inasmuch as the teacher contextualized them within an autonomy-supportive 
environment using a short story by means of flashcards and slides. (See Appendix 
F) 
Dinçer (2010) proposes that autonomy-supportive environments have 
multiple advantages on the grounds that it fosters responsibility, increases 
motivation, avoids controlling language and allows the development of learner’s 
creativity; furthermore, it is connected to a better conceptual learning. 
The most challenging aspect in terms of lesson planning was the relation with the 
time and the activities; this means that, at the moment of planning the activities had 
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to be in a limit of time due to the fact that most of classes begun after the framed 
student’s coffee break which was a factor that affected some of the activities 
implemented on the grounds that teachers were not able to predict the arrival 
moment of the students, so it varied accordingly. 
7.4 Activities and Implementation 
 The activities were designed taken into account the requirements of the 
project “Implementing Creative Writing Skills through Strategies based on 
Cooperative Learning”. In the majority of the lessons, learners were put together to 
cooperate in the different assignments proposed in the English class with a 
material designed considering the students’ level. In order to promote creative 
writing skills, it was necessary to elaborate the material based on stories created 
by the teacher and a set of worksheets with creative writing tasks for learners to 
perform. Finally, the teacher gave students a model of a story in a PowerPoint 
Presentation as an aid to create the final aim, which was a story made by 
themselves.  
7.5 Theory and Practice 
Different ideas regarding cooperative learning applied to creative writing 
proposed by several authors were considered in the development of this project. 
Authors such as Dooly (2008), McCafferty, Jacobs and Iddings (2006) state that 
cooperative learning is achievable whenever students participate and assume 
some roles inside the classroom considering social interaction which can derive 
from group work. In order to support this argument, the implementation of the 
classroom project evidenced that learners were able to communicate with each 
other so as to share ideas and develop specific activities in small groups. Although 
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the authors propose that cooperative learning is successful whether learners 
assume roles, the results of the project show that assuming roles in order to 
develop specific activities is not relevant inasmuch as communication is more 
effective in an attempt to encourage learners to share ideas at the moment of 
implementing an activity. 
Students’ attitudes towards the implementation of creative writing were 
positive as long as the use of fictional stories involved students’ previous and 
background knowledge; this contributed to enhance the use of English and the 
practice of writing. To illustrate this point, Morley (2007) states that the use 
fantastic literature encourages the practice of the writing skill on the grounds that 
learners have the possibility to use the fictional elements of the stories with the 
purpose of  manipulating the language to change the structure of a text. In spite of 
the fact that, the author highlights that the use of literature resources that include 
fiction are effective tools to enhance the writing skill, the results of the project 
portrayed that fiction in stories requires connection with learners’ background 
knowledge due to the fact that it allows learners to comprehend better a story 
written in the target language. 
7.6 Academic Growth 
The process of applying this project was fruitful since the results had a 
positive impact on aspects such as classroom management and rapport with 
students. 
Firstly, the implementation of activities based on cooperative learning 
provided the facilitator with grouping techniques that helped him manage the 
classroom accurately when learners were required to work together. As well, 
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learners did not present difficulties whenever they were asked to work with others; 
however, the development of the activity was affected according to the number of 
learners working together. In order to illustrate this argument, the facilitator 
implemented a writing activity in which learners had to complete a story using a set 
of adjectives about family members that were given by the teacher; consequently, 
learners were asked to organize groups of four or three people to develop the 
activity, then the facilitator noticed that the groups with less learners were able to 
finish faster than the others on the grounds that they were focused on the activity 
and they were able to assign functions. 
Another aspect that was enhanced after the application of this project was 
the rapport created with the learners which is always key in the teaching process 
since it is vital to motivate and lead them to become autonomous.  
In the same way, the use of creative writing aided the facilitator to develop 
creativity inside the classroom to enhance students reading and writing in English. 
Most importantly, the facilitator learnt how to develop different lesson plans 
according to students’ needs; for this purpose, it became necessary sometimes to 
modify the standards and the aims proposed by the institution.  
7.7 Social View 
 The institution where the project was executed was located in an area of 
a medium-high socioeconomic status, this implied that the school counted on 
several technological devices that contributed to develop a meaningful learning 
process in the classroom; furthermore, this also implied that learners had enough 
resources in order to carry out the classroom activities and tasks proposed by the 
pre-service teachers; besides, they implemented a recycling program in which 
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learners had to recycle  some of the paper that was used during other classes, this 
paper was re-used for writing exercises in the English class which was an 
advantage for the pre-service teachers given the fact that they did not have to 
provide learners with materials to work. 
7.8 Personal Growth  
The experience acquired from teaching children was really transcendental 
on accounts of the fact that teachers could have the opportunity to interact with a 
population that they had not explored before; furthermore, it provided them with a 
wider view of the Colombian educational system which can only be obtained 
throughout practice in a real context. As well, the experience of applying this 
project aided the facilitator to enhance different values such as punctuality, 
responsibility, commitment, among others; in the same way, some other aspects 
that became benefited from this process were those of social interaction, 
collaboration with colleagues, and creativity. 
The exploration with creative writing was a really positive experience for 
teachers inasmuch as they were able to experiment and manipulate the language 
to foster reading and writing in a different way in which those skills are commonly 
promoted in the schools; furthermore, the experience obtained with the 
implementation of creative writing allowed to conceive reading and writing as 
processes that are enjoyable using some imagination and fantasy.  
Additionally, teachers were able to reflect upon how to use cooperative learning as 
a media to encourage children to work together by creating an environment in 
which they were able to interact and communicate with each other; this motivating 
them to think from a cooperative perspective instead of an individualistic view 
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about how to solve a situation that requires sharing ideas and opinions.  
7.9 Things to improve 
There are two aspects to be improved which are related to the 
implementation of the material, confusion and misunderstanding.  During the 
implementation of the material, some issues with the use of the video-beam to 
project the stories raised on the grounds that this technological device failed and 
the image could not be projected on the board; consequently, learners lost their 
connection with the development of the class. 
Although, the problems with the use of the video-beam raised issues related 
to the control of misbehavior in the classroom, the implementation of flashcards 
contributed to take the control of the class and to address children’s attention to the 
story told by one of the pre-service teachers; furthermore, the reflection process 
about the problems related to the implementation of the material revealed that the 
design of alternative strategies to show the stories in the classroom and engage 
learners with reading was extremely necessary. This was the reason why, the pre-
service teachers found that the creation of posters with pictures, drawings and 
onomatopoeia helped to engage learners with reading avoiding problems related to 
misbehavior in a major part. In order to illustrate this statement, the following is an 
abstract from one of the tasks-plan-reflections of one of the pre-service teachers: 
“This first task was implemented in order to get some data about the 
linguistic knowledge of the target population that is the reason why we could 
inferred that the use of a different types of material such as flash cards and 
posters, were effective and powerful tools at the moment of contextualize 
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learners with the stories in the classroom; furthermore, it helped to engage 
students with the class while they were reading. This was an evidence that 
literacy in the primary school can be promoted by taking advantage of 
meaningful and simple resources and materials that learners find engaging.” 
Despite of the fact that there was not a high level of disruptive behavior, 
there were some situations in which it was necessary to control discipline since 
learners were dispersed; one specific situation evidenced during the process was 
when learners started to confuse the rules of the class with the rules of the activity; 
this raised problems of lack of attention and disruptiveness. In order to control 
discipline, the pre-service teachers employed a set of basic commands such as: 
“sit down please!”, “pay attention!” and “silence please!”; furthermore, the 
commands were adjusted to the use of body language and gestures like clapping 
hands and rising hands. To illustrate this statement, the following abstract from one 
of the tasks-plan-reflections of one of the pre-service teachers is presented as an 
evidence: 
“we noticed that the inclusion of specific commands of words in the 
instructions is a good technique in order to avoid problems of disruptive 
behavior and confusion in the classroom given the fact that learners are 
focused in the main objective of the activity without spending their time in 
other activities which are different from the ones designed for the stages of 
the lesson.” 
As a way of conclusion, the results of the implementation process evidenced 
that the problems and their consecutive solutions proposed by the pre-service 
45 
  
teachers had positive effects on students motivation for reading and writing 
inasmuch as the design of alternative strategies to read and comprehend creative 
writing stories in the classroom contributed to improve learner’s concentration; on 
the other hand, the use of a simple language to provide instructions was an 
effective strategy that allowed to identify specific issues and avoid student’s 
confusion when they had to develop a reading or writing activity. 
7.10 Students’ responses 
Learners responded positively towards the English classes that they 
received and towards those in which the project was implemented. An aspect that 
allowed learners to response positively was the fact that they were already used to 
listening and writing most of the content that they were being taught about; 
therefore, it did not become a challenge for them. As well, it was positive the fact 
that the students received an appropriate amount of input inside of the classroom, 
which is the best place for beginners to acquire the target language (Krashen, 
1982), before they were asked to produce. 
There was no evidence of intrapersonal learners in both groups; however, in 
one of them there was a student who sometimes worked alone. When she was 
asked by the pre-service teacher about the reason why she did not work in group, 
she stated that she did not feel comfortable inasmuch as her partners were all of 
the opposite gender. This learner was given the same material and activities that 
her partners developed during class time; it did not represent a challenge for her 
since she already had some basis and a wide background knowledge about 
English inasmuch as she had taken some courses at  private institutions. 
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7.11 Students’ Attitudes towards the English Classes 
Learners were all the time committed to participating during the classes. 
This proves that their attitude was favorable and their responses were really 
positive. In the same way, all tasks were delivered on time by not only a few 
number of students but by all of them. This shows that learners’ behavior towards 
tasks and activities inside and outside the classroom was adequate and as positive 
as one can expect from a group that is committed to the learning process. This 
type of response belongs to the category of Conative Responses stated by Ajzen 
(2005), who proposes that this category of attitudes responses has to do with 
actions, commitment, and behavior regarding the attitude object, which in this case 
is the English class. 
7.12 Linguistic Outcomes 
The four skills were considered; however, because of the nature of this 
project, reading and writing were the most developed skills throughout tasks and 
activities which were mostly designed for this purpose. These activities involved 
learners working actively most of the time in the improvement of their written 
productions using the linguistic rules that students knew in their L1, previous 
knowledge and the vocabulary of the stories showed as models to encourage 
learners to write creatively; moreover, the results of the reflective process showed 
that learners were able to identify and use writing resources such as figures of 
thought that included metaphors and descriptions. According to the previous 
statement, the following abstract extracted from one of the reflective-task-plans of 
one pre-service teacher, is presented as an evidence: 
“In terms of linguistic outcomes we have noticed that learners used to adapt 
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the linguistic rules of their L1 in the production of their stories given the fact 
that they are costumed to transfer some linguistic rules such as the 
orthography and the punctuation at the moment of start writing the stories; 
furthermore, we could evidence that learners adapt the vocabulary of the 
story as a model for the stories that they were inventing; that means that, 
learners used previous knowledge in order to invent new elements in the 
stories such as the name of the characters and the physical appearances of 
them.” 
As stated previously, learners had already acquired some of the content of 
the classes; consequently, they showed an impressive progress in terms of writing, 
which was the main competence covered during the project. Writing was highly 
developed, and it is proved by the evidence gathered during the implementation of 
this project during the learning period at school. In order to evidence this fact, the 
following abstract from one of the task-reflection-plans of one pre-service teacher 
is showed as an evidence (See Appendix G): 
“At the final stage of this fourth implementation, we have noticed that 
students have improved their writing skills in L2 in view of the fact that they 
were able to unify the stories that they have written taking advantage of their 
previous and background knowledge this is one of the reasons why learners 
had the ability to write a short story cooperatively; furthermore, the 
improvement of the written task helped learners to discover how to use 
some elements of another stories previously told, so as to complete their 
written productions.” 
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It is known that writing is closely related to reading. Reading is considered 
as the receptive skill that makes way for a productive skill such as writing. As well, 
and according to Tsai (2006), reading provides learners with the opportunity to 
interact with new lexicon and grammar structures which are necessary during the 
writing process. Considering this accounts, and based on the results of the reading 
activities developed by the learners during the English course, it is relevant to state 
that they were able to acquire meaningful vocabulary that later aided their writing 
development process. 
Writing and reading were the most developed skills since the project 
required it to be as such. Although listening and speaking were promoted with less 
intensity, these skills were implicitly used since there was always oral 
communication in L2 with the learners. 
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8. CONCLUSIONS 
 
In order to conclude the development of this classroom project, it is 
important to highlight that most of the results obtained were mostly positive in 
relation to the social and the academic aspect of the context in which it was 
executed; learners could use creative writing as a media to express a different 
version of their objective reality and to improve their writing skill employing their 
imagination and the use of English as the main sources of inspiration. 
Additionally, the execution of the project had a positive impact in the context 
in which was launched on the grounds that the teachers who were the directors of 
the groups in the school could observe and use the activities that the pre-service 
teachers implemented as a method to engage learners to read and write actively 
using minimal resources of the English language; on the other hand, the pre-
service teachers broadened their perspective about how to teach writing in the 
Colombian context; implementing creative writing is a powerful tool that allows to 
explore and manipulate the target language to encourage children to learn actively 
in the classroom. 
In terms of professional development, it was evident that the objectives 
proposed at the beginning of the project were achieved on the grounds that the 
pre-service teachers had the opportunity to implement creative writing through 
cooperative learning activities. Even though the development of most of the 
activities proposed was not totally satisfactory, the use of cooperative learning 
allowed the pre-service teachers to select a technique (think-pair-share) as a 
useful instrument to promote interaction and mutual support among learners. 
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Although, in terms of professional development, the implementation of the 
project had positive results, the reflection process evidenced that in terms of 
linguistic responses the objectives proposed in this classroom project were not 
completely achieved due to the fact that learners were not able to produce a 
narrative outcome that would have represented the ideas of the entire group; 
instead, learners were able to write stories in couples using a simple structure of 
the target language which was rich in the use of figures of thought such as 
metaphors and descriptions; on the other hand, it is important to state that learners 
were able to use most of the vocabulary exposed in the stories as a way to 
improve their productions which was a positive aspect in terms of linguistic 
outcomes. 
In relation to student’s responses the results of the project evidenced that 
the objectives proposed were mostly achieved inasmuch as learners had a 
previous knowledge about the topics that were explicit in the content of the stories 
told in the classroom; besides, reading stories which embedded student 
background knowledge promoted an appropriate autonomy-supportive-
environment to develop activities that included the implementation of creative 
writing and cooperative learning. 
Finally, the execution of this classroom project demonstrated that it is 
possible to teach and promote the writing skill to children in the Colombian context 
since teachers have the opportunity to create and tell stories that allow them to 
explore and manipulate the language in order to develop creativity. 
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